To strengthen interprofessional and cross child-sector connections successfully, greater analytical insight is required about the stocks of knowledge and skills practitioners bring to interprofessional practice (Forbes & McCartney, 2010) . Many researchers and research groups globally have examined issues and questions of 'multi-', 'inter-', and 'trans'-disciplinarity amongst professions, agencies and sectors within children's services (see e.g. Forbes & Watson, 2012) . How child sector professionals work together in England had been a central research focus from the mid-nineties (e.g. D 'Amour et al., 2005; Malin & Morrow, 2007; Gascoigne, 2006; Edwards, 2005) . However, between 2010-2015 the UK Coalition Government placed less emphasis on education, health and social care collaboration in England. Renewed encouragement for agencies to address children's needs collaboratively and holistically via the CFA and CoP requires further insights on the interprofessional knowledge, skills, and practices that work best in a pupil support 'team' or network.
More specifically, investigating how professionals have embraced the 'child-at-thecentre' (HM Treasury, 2003) core message within their practice, and which practice knowledge and skills currently enable this, is timely. children for whom these are the primary reasons for receiving school support, or accompany other disabling conditions.
A social capital perspective
Here we are concerned with analytical frameworks that examine the materialities of inter-practitioner micro (interpersonal) relations functioning at the meso (institutional, here school) level of co-practice, because, we argue, these 'inter'-relations are 'undertheorized, under-conceptualized and under-analysed' (Forbes & McCartney, 2010, p.325) .
We use social capital theory (Bourdieu, 1986) which offers analytical purchase on the core relations of co-practice, and a disposition for certain practices (Bourdieu 1990) . Social capital emphasises the 'glue' that holds social relationships together, here applied to child language support team relations within a multi-level analytical model. providing insight on the types, purposes and levels of inter/professional knowledge and skills. Social capital theory frames and analyses 'the social' and the connectedness or 'relational' of the social (Bourdieu, 1986 ) allowing exploration of the materialities of practitioner relationships across different levels. It offers conceptual and analytical purchase on the relational connectedness within social networks, and enables insight on relations of trust and the shared norms and values that bridge and link practice across macro-level (governance and policy), meso-level (institutional), and micro level (inter-personal) planes (Forbes & McCartney, 2010; McKean et al., 2017) .
Social relationships count for everyone and professionals' social capital network relationships, based on shared norms and trust, matter greatly for the children in receipt of co-services. Halpern (2005, p. 10) identifies three basic components of social capital: a network; a cluster of norms, values and expectancies that are shared by group members; and sanctions, punishments and rewards that help to maintain the norms and network.
In Halpern's model, 'sanctions' imply that negative and controlling factors are operating in social settings. The aim in this paper is, rather, to consider the inverse of sanctions, identifying and understanding co/productive, positive, affective interpersonal social capital relations, including trust and related concepts of confidence, regard and reciprocity. Use of the slash (co/productive) denotes the relational nature of such productive discourses and practices (Forbes & Watson, 2012) .
Extending social capital theory: affect and agency
This paper also foregrounds the role that inter-personal (micro-level) factors play in underpinning and realizing the 'child centred' support network envisaged in policy.
This requires examination of affect, i.e. study of the social relations that structure emotions, emotions understood as embodied experiences. Following Bourdieusian social capital theory (1986), affective social capital norms are the (mostly unwritten) rules relating to how we feel about our networks: practitioners' affinities, motivations, and commitments, and the temporal relations of attachment which inform action, and thus the production of co-practice (Bourdieu, 1992) . Affect structures can be understood as socially constituted structures 'driving and underlying agency, infusing and circulating around the space, the person and broader discourses' (Maxwell & Aggleton, 2013, p.5) . Emirbayer & Mische (1998, p.962) conceptualise agency as: a temporally embedded process of social engagement informed by the past … but also orientated towards the future (as a 'projective' capacity to imagine alternative possibilities) and towards the present (as a 'practical-evaluative' capacity to contextualise past habits and future projects within the contingencies of the moment).
Conceptualising how practitioners' knowledge and skills are linked with the affective components of social capital (trust, confidence, and respect) in the (re)production of agency, we focus on affect structures rather than bodily emotions (Maxwell & Aggleton, 2013) . And to interrogate how professionals' co/practice knowledge, skills and social relations operate, we develop and apply the conceptual frame of connected (social capital)-affective-agency.
Productive pedagogy: a social capital-affect-agency frame on co-practice relations The social capital (relational) theory and the (past informed, present evaluative, future orientated) agentic frame for analysis described above focuses here on affect relations: how relations between practitioners are structured, shaped and may be characterised. For additional focus on positive practitioner culture, practices and knowledge identifications we use four indicators from the Queensland 'productive pedagogies' typology: connectedness; recognition of difference; supportive classroom environment, and intellectual quality (Education Queensland, 2001; Mills et al., 2009 ). These four indicators are applied to interrogate temporally embedded SLCNnetwork affect-informed agency, i.e. the discourses, decisions, and actions forming co-productive practice. The analysis recognises that interprofessional practice relationships (professionals' social capital) producing beneficial action for the child, are, in part, an effect of structuring factors, particular social arrangements and processes within a pupil's support setting. The purpose of this analysis, therefore, is to examine the shaping and structuring roles of agency and affect underlying productive inter-practitioner social capital relations (connectedness) for children with SLCN.
The specific questions addressed here are related to a study of primary school children with SLCN where co-professional working was undertaken, the 'Language for All (LfA)' study, fully described in McKean et al. (2017) . The questions are:
• How can the range of productive social capital relations recorded in the study be categorised, analysed, and understood in relation to affect factors?
• What insights may be gained on how productive co-professional social capital might be fostered?
The study site and the research methods are first described, then the analysis presented.
The Language for all Study
LfA was a qualitative case study of SLCN provision in eight schools within one local authority in England and its linked NHS partner. Face-to-face semi-structured interviews with professionals in the support team (listed in Table 1 ) explored barriers and facilitators for interagency working and relationships; access to support, and practitioners' perceptions of their own and others' roles. Interviews were transcribed, subjected to thematic analysis using iterative methods, and a thematic framework derived. Further details are published in McKean et al. (2017) . Thematic analysis of the interview data used a framework of social capital concepts (networks, norms, and trust) and its sub-type forms (bonding, bridging, linking) (McKean et al. 2017) . The sub-types used in the analyses were:
• bonding social capital: the type that binds us together, e.g. the strong bonds we feel with own profession members;
• bridging social capital: that which ties us to those less close or familiar to us, but with whom we have looser cross-cutting ties, such as colleagues from other professional groups; and
• linking social capital: enacted within hierarchical connections and relationships between people who are not on an equal footing.
These subtypes were considered at three levels:
• macro: wider, system-level influences including policy imperatives, funding regimes and laws, often enacted in leadership and governance structures;
• meso: practices at the level of the organisation or profession, in this case, school practices; and,
• micro: the individual knowledge and skills each practitioner holds or displays.
In summary, the key positive relational themes uncovered in response to the question: How can the range of social capital relations recorded in the LfA study be categorised, analysed, and understood? were:
• practitioners' degree of confidence and reliance on one another;
• their degree of bridging and linking with other professionals and at different levels in agencies' hierarchies;
• norms of practice, related to practitioners' ability to contribute their knowledge and context-specific skills at institutional and policy and governance levels.
Data analyses in the current study
Applying a connected-affect-agency analytical frame on interprofessional social capital, this paper examines exemplifications of productive, or positive, practitioner relations articulated in the LfA study data. 'Productive collaboration' relations are viewed as positive practitioner discourses and practices of benefit to the child.
Positive, supportive practitioner agency is hallmarked by affective structuring conditions characterised and shaped by mutual trust and respect, confidence in the other, joint goal setting, and joint training. This paper seeks to extend the framing of co-productive practices to understand how practitioners' possibilities for agency are mediated and at times positively re-aligned by supportive affect structures and relations. Any less positive relations revealed in the data will be examined in future studies. 
Discourse analysis

This paper takes a Bourdieusian sociological approach to the question
Findings
First we present a summary model of the dominant discourses identified at each level (macro, meso, micro) and then explore in detail micro-level data that elucidates affective-agency relations.
Dominant discourses -a summary three-level mapping of main characteristics
Figure 1 below shows a multi-level mapping of the dominant discourses and practices productive of interprofessional social capital relational practices within the SLCN support network. Numbers indicate individuals' project numbers: please see Table   One above for key to professional titles. 
Data discourse analysis shows:
Child support policy placing the needs of the child central to all co-practice contexts is seldom mentioned.
Nonetheless, 'putting the needs of the child at the centre of professionals' co-practice' constitutes a core linking social capital principle accepted by practitioners. 
Regard for the centrality of the needs of the child and confidence that most colleagues have these at heart.
When colleagues did not, partners' concerns were evident.
Characteristic of the practitioners' discourses is the centrality to the network of productive affective Informed by the past, connected-affective-agency in the present is orientated to future co-work. practices associated with putting the 'child at centre'. As a result, the HLTA feels 'as though I was being supported' by their head teacher.
Data repeatedly evidence education-SLT-other services' practitioners bridging to solve problems, agentically and affectively, including as here with self-belief, putting the child's needs at the centre of actions and decisions. The number and variety of examples of practitioners' agency driven by affect was striking, tightly linked to a clear recognition and understanding of a child's needs and a commitment to provide learning that has value and meaning. Temporality is also key. In the above excerpt the HLTA and team share and synthesise their knowledge and understanding of the child and the (in)adequacy of previous provision; interpret the current arrangements; decide; question, and, critically, take responsibility and authority to initiate action.
They understand the imperative to act to achieve improved teaching/therapy support for the child. Notably, as in many other instances in the data, affect relations are thoroughly embedded in practitioner agency. The headteacher and their responses can be trusted, and network co-practice norms evidence high levels of reliability, consistency and openness. The SLCN network has clear and productive lines of communication, speaks a shared language, understand their common principles and the basis of their interactions and dialogue. Education staff know that they take 'just' action ('we're within our rights'), socially and responsibly 'truth-telling' on behalf of the child.
The excerpt illustrates practitioner feelings of power and agency, not feeling or being 'knocked down, 'flattened' or 'not listened to', nor allowing discontent to build towards resentment, disengagement and inertia. The excerpt shows a practitioner norm of agentic pro-action based on shared practice norms and values and positive affect; high levels of trust and regard of caring and sharing; practitioners 'looking out' for the child, and for each other. It depicts inter/professional agency in the forms of positive engagement and participation in representing the current needs of the child;
initiating review, and others' actions in response; having the right knowledge to decide to act, and taking action; and being given authority and legitimacy to act, all to benefit the child. The data repeatedly show how affect initiates and spurs decisions and action; practitioners' agentic co-engagement and questioning; sharing understandings of child language and broader development needs; and pro-actively joining-up their knowledge to identify and co-construct tailored child-centred solutions.
Excerpt Two -A language and communication Teacher discussing leading a team.
Present network affective-agency emphasises the practical-evaluative, embedded in past habits and looking to improve future co-practice. people to take risks, voluntarily to speak their mind, and share for the benefit of the children. People have agency, they actively engage and participate: they co-problem solve, sharing their disciplinary knowledge and co-constructing context specific knowledge and understandings to bring about future improvements.
Excerpt Three -A language and communication teacher discussing creating a coworking document.
Future orientated agency is contextualised within reflection and evaluation of past habits that have produced a future-orientated 'practical working document' towards alternative co-practices. where are the school with it, who should take a lead on this', and also orientation towards future co-practice arrangements.
Discussion: co/productive practices
Our analysis extended the 'productive pedagogies' four-category typology, connectedness; recognition of difference; supportive classroom (here, supportive network) environment and intellectual quality (Mills et al., 2009 ) to incorporate as 'co/productive practices' the SLCN support network's acceptance, identification with, and use of new forms of affective relational expertise, evident in mutually supportive talk and affective behaviour. Cross-networking, as our analysis has shown, has produced flourishing new versions of professional expertise, reconfiguring monodisciplinary and mono-professional forms of knowledge and skills. Strikingly, affective interpersonal communication skills, or 'soft practices' (Forbes & Lingard, 2015) , emerged as a core co-practice norm and value.
Perhaps surprising was the extent to which co-professional social capital was fostered and amplified in and through practice relations characterised by supportive affective structures, particularly affective social capital related to trust and confidence. Relations highlighting the role of affect were repeatedly temporally embedded in engagement processes, shaping and intensifying practitioners' enactments of agency. Conversely, it is likely that where practitioners report negative affect, work relations could be problematic or break down.
Practitioners' specific disciplinary background and prior education position them professionally and confer specific intellectual and social capital resources.
Rather than this reinforcing overly bonding forms of social capital and ties to their home professional group, and deterring the bridging and linking relations needed for network practice, data here showed practitioners' agency to initiate, lead, and negotiate new 'trans-' and 'inter-' forms of social capital 'connective tissue', built-up over time and drawn upon in current networking and future aspirations to co-produce support.
Whilst applying Mills and colleagues' (2009) productive pedagogies items corresponding to initial themes emerging in the data provided a strong indicative frame, further analysis additionally revealed network practitioners affectively/agentically connecting at macro-, meso-, and micro-levels and temporally in co/productive practices. As shown above, such positive affect relations crossed and built support network identifications. They therefore constitute what we have termed: 'connected-affective-agency'.
Messages for managers and practitioners
This analysis developed a novel hybrid analytical framework of social capital theory together with 'productive interprofessional practices' items, including attention to past-present-future practice co-production, to address the two research questions, making several contributions.
First, our research revealed communicative spaces in which practitioners coproduced knowledge and built and strengthened that network's particular forms of collaboration. Practitioners' understanding and appreciation of the alternative conceptualisations of other disciplines enabled innovative solutions to be found.
Practitioners made connections between their own professional disciplinary knowledge and experience and the co-practice skills and competencies they were 
Conclusion
The novel social capital and productive agentic affect-mediated relational practices analytical framework, together with a temporalities analysis developed here, provided a new, rich analytical lens on connected-affective-agentic practices amongst professionals that appeared co/productive of better support for the child. Developing the framework to understand co/productive SLCN support has provided a rich shared vocabulary of concepts to apply methodologically to understand the contextual characteristics shaping other practitioners' connectedness, or any gaps and omissions in their co-working.
A case is made for developing social capital theory, adapting and augmenting its dimensions and indicators, and application in contexts that cut across professional groups and agencies. The analytical purchase gained here suggests that research on child services' co-practice must ask hard questions of all elements in social capital theorisations. Key terms such as 'trust and respect' and 'support' should be extended and amplified, investigating how each is inflected in co-practice agency by affect structures and dispositions. Analysis should focus on the key framing concepts in Bourdieusian social capital theory, but not just the classic conceptual frame of social capital: networks and norms, trust and reciprocity, confidence and regard. Connectedaffective-agentic relations in theorisations must be explored, including as we have found, relations characteristed by consistency, reliability, care, confidence in other practitioners, and feeling free from threat, criticism, being wary, or scared, or dreading being the subject of group mockery, These are embedded in the investments of expertise, time, will-power and effort and other dimensions of affect that structure, shape and characterise relations between people, and give rise to bodily feelings that motivate or inhibit practitioners' agency in the co-production of support.
Analysis here shows the need for a frame with analytical purchase on current and future networking in children's support services, focusing on co-production and its underlying affective structures and drivers. Broadening indicators of good practice beyond pedagogies towards markers of excellence in co-production of support, including its mediation by affect relations, should frame and underpin SLCN and broader support settings.
The relationships studied here may be far from typical -schools self-selected to participate in our research, and staff agreed to be interviewed. Replicating the study in other co-practice sites might uncover agentic relationships and affective practices less conducive to child wellbeing, even where staff relationships are good. Our argument for this type of social theory analysis is its strength in uncovering relevant factors in the co-production of good service for children, so enabling productive relational practices to be described, understood and more consistently applied to the benefit of the child at the centre.
